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Background

• Significant learning during debriefing

• Regulatory recommendations for training (INACSL, NCSBN, NLN)

• Training required to debrief at a skill level that supports student 
learning outcomes has been unexplored

• Debriefing for Meaningful Learning (DML) is a debriefing method that 
guides reflective thinking

Study Purpose

To test the impact of formal debriefing training on: 

• Debriefer implementation of DML

• Student outcomes of knowledge acquisition & application
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Method

• Quasi-Experimental with Repeated Measures

• Power

• 4 hour in-person DML training

• Hyperglycemia scenario in a medical-surgical course

• Debriefings recorded and rated with DMLES

• Students completed KAS/KAPS

Instruments

Debriefing for Meaningful Learning Evaluation Scale (DMLES)

• DMLES Self-Evaluation

• DMLES Rater-Evaluation (Video)

• DMLES Rater-Evaluation (Expert)

Knowledge Assessment Scale

Knowledge Application Scale
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Procedure

Setting & Sample

5 baccalaureate prelicensure nursing programs

Debriefers:

• 79 self-evaluations of debriefings

• 61 self-evaluated video debriefings

• 81 expert evaluated debriefings

Learners:

• 457 junior level nursing students

7

8



Results

Debriefer Results

• Self-Evaluation

• Rater-Evaluation (Video)

• Rater-Evaluation (Expert)

Learner Results 

• Role in Simulation

• Knowledge Change over Time

Discussion & Implications

Debriefers

• Training

• Dunning-Kruger Effect 

• Purpose of DMLES Self vs. Rater Version

Learners

• Simulation-Curriculum Sequencing

• Formative Assessment

• Observer Roles
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